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Specific Impairments and Related Classroom Strategies

Attention Deficit Disorder with or without Hyperactivity
The essential feature of ADD, with or without hyperactivity, is a persistent pattern of inattention, hyperactivity, and impulsivity that is more frequent and severe than that typically observed in individuals at a comparable level of development. Characteristics include difficulty with sustained attention, following instructions, organization of tasks and activities, and procrastination. 
Suggestions for assisting students with ADD/ADHD include: 
· A detailed syllabus, outlines, graphic organizers, pre-organizers, etc., help the student organize information. 

· Classroom and course expectations (i.e., assignments, attendance, deadlines, participation, etc.) should be made as clear and specific as possible. 

· Highlighting and summarizing key concepts and terms in lecture to help with focus. 

· Sensitivity to the impacts of ADD/ADHD (and possibly the medication) yet consistent regarding expectations and deadlines. 

· Awareness that students with ADD/ADHD may have difficulty completing long-term assignments; consequently, any support in this area (providing more structure, working individually with students, etc.) is valuable. 

· Students with ADD/ADHD often require more ongoing feedback regarding academic performance. 

Blind and Visually Impaired

Most students with visual disabilities are not totally blind, but have low vision and may be unable to use standard printed materials (textbooks, classroom handouts, references, and supplemental readings) and may need to access information through Alternative Format of Text. Often tests cannot be taken in standard form or in the allotted time frame. 
Suggestions for assisting students with visual impairments include: 
· When lecturing, be as clear and descriptive as possible. Provide appropriate written and verbal descriptions to accompany any visual aids, diagrams, films, or videos that you might use in class.  

· Allow students time to visually locate what is being discussed before continuing on with lesson. For example, when teaching students how to use graphing calculator, give student time to find function buttons, etc.

· When using the board or overhead projector, verbalize as you go. Spell out new or technical terms. Give hard copy of any overheads being viewed.

· Use markers with high contrast, i.e. black marker on white board. 

· Tests and assignments may need to be enlarged or converted to alternative format.
· Limit to one page of text per page. (Do not copy materials with two pages shrunk down to fit one page - screen-reading software is unable to read in this format).   

· Minimize clutter on page, leaving adequate spacing between questions. 

· Make sure symbols, numbers, graphs, special directions etc. are clear and legible. Use a word document, if possible, so that content can be adapted for student’s specific needs.
· Determine whether any additional lighting or reduction of glare is necessary. 
Hearing Loss

All accommodations, both academic and non-academic, are determined on an individual basis. Some students have learned sign language and are qualified for a sign language interpreter. Others would qualify to use captioning, assistive listening devices or notetaking services.
Suggestions for students with hearing loss include:
· Provide study questions, study guides and other study aides in multiple formats.
· Repeat or rephrase questions/comments from the class before responding.

· When speaking, face the class and speak at a moderate pace; avoid speaking while writing on the chalkboard or whiteboard.

· Avoid standing or sitting in front of a window where shadows or glare limit visibility.
· Write all announcements and assignments on the chalkboard or whiteboard that do not have a corresponding handout.

· Write keywords on the chalkboard or whiteboard when emphasized in a class lecture or discussion.

· Always use captioned films/videos, allow the student to preview the material, or provide a written manuscript.

· Provide copies of class notes if a note-taker is unavailable.
Asperger Syndrome 
Asperger Syndrome is a developmental disability on the Autism spectrum that impacts a student’s social, cognitive, and behavioral abilities.   It is characterized by poor social skills and restricted interests, but also great knowledge in specific areas and extensive vocabularies, thereby giving students with AS specific abilities desirable in the academic world.
Suggestions for students with Asperger Syndrome include: 

· Prepare students for assignments and test taking by providing as much detail as possible. 
·  Be specific in pinpointing the assignment and test structure and what topics and modules will be evaluated.
· Give very clear, literal, step-by-step instructions.
· Help the student to develop concrete, clear goals that they can outline in steps and try to put to a timetable.
· Be literal in your statements, and when others speak in non-literal, less straightforward ways (e.g. metaphors, sarcasm, sayings), restate or interpret what they say. 
· Be thorough and use a variety of methods to teach (e.g. visuals, models, technology, demonstrations, and supplemental materials.
· Use technology such as eLearn to post materials (e.g. handouts, slides, assignments) ahead of time.
· Strategies appropriate for students with learning disabilities are also appropriate.
Learning Disabilities

A learning disability is a clinical diagnosis of a specific cognitive processing deficit that impacts academic achievement (i.e., reading, written language, mathematics, etc.). The presence of a learning disability does not mean that the individual has low intelligence. 

Suggestions for assisting students with learning disabilities include: 
· Provide materials such as a detailed syllabus, outlines, pre-organizers, lecture summaries, and graphic organizers to help the student organize information. 
· Classroom and course expectations (i.e., assignments, attendance, deadlines, participation, etc.) should be made as clear and specific as possible. 
· Highlighting and summarizing key concepts and terms in lecture to help with focus. 
· Students with learning disabilities may have a history of academic struggles. Consequently, patience and a positive attitude are important. 
· Students should be encouraged to meet individually with faculty for clarification of course information. 
· When possible, provide information in both visual and auditory modes. Handouts and specific explanations are helpful. 
· Encourage peer study groups. 
· Students with learning disabilities may need more time to process information. Consequently, they may need more time to respond to questions or to complete reading assignments in class. 
· When lecturing, be as clear and descriptive as possible. Provide appropriate written and verbal descriptions to accompany any visual aids, diagrams, films, or videos that you might use in class.  
Physical Disabilities and/or Systemic Illnesses
Physical disabilities and systemic illnesses refer to a heterogeneous group of chronic body centered impairments, injuries and/or illnesses that include but are not limited to mobility impairments, multiple sclerosis, cerebral palsy, chemical sensitivities, spinal cord injuries, cancer, AIDS, diabetes, muscular dystrophy, and spina bifida. Students with physical disabilities and/or systemic illnesses may be impacted with respect to paths of travel and building/classroom accessibility. Some students with systemic illnesses may be impacted with respect to self-monitoring or self-treatment of medications and/or food while in classes or exams.

Suggestions for assisting students with physical disabilities and/or systemic illnesses include: 

· Be conscious of classroom/office accessibility and request necessary adaptations. (i.e., height of desk or table should be adjusted to accommodate a wheelchair, allow sufficient space for wheelchair mobility). 
· When communicating with a person in a wheelchair, it is preferable to sit down.
· If a room or building is not accessible, contact ODS to facilitate accessibility; solution may include relocating the class or activity. 
· Breakdown of assistive technologies upon which some students depend may cause absence, tardiness, or an interruption in course work. Be sensitive and aware of this possibility. 
· The impacts of systemic illnesses are often unpredictable; consequently, students may miss classes or may have difficulty meeting deadlines for assignments. In these particular situations, individualized response may be necessary, including requesting documentation from the physician. ODS can provide technical assistance or information regarding rights and responsibilities of students, staff, and faculty in these situations.
· Personal Care Attendants (PCA) – Focus on the student and not the PCA.  
· Trained guide dogs (or other service animals) are working animals; therefore, they should be treated as such. Service animals are permitted anywhere on campus.
Psychological Disabilities

A psychological disability is defined as any persistent psychiatric or psychological disorder resulting in impairment of educational, social, or vocational functioning. Psychological disabilities include, but are not limited to, schizophrenia, severe depression, anxiety and/or panic disorders, bipolar disorder, phobias, and personality disorders. Although psychological disabilities can be unpredictable, with appropriate medical management most can be effectively controlled. However, medication can also cause varying impacts. Psychological disabilities are cyclical in nature, and symptoms can become more apparent at different times in the semester. 
Suggestions for assisting students with psychological disabilities include: 
· Be aware that the student with a psychological disability may exhibit the following: distractibility, difficulty with concentration and multitasking, drowsiness problems with time management and follow-through, listlessness, social detachment, and inconsistency, etc. 
· Some situations may require flexibility regarding class attendance if student's absences are due to the disability and supported by appropriate documentation. 
· In the event of prolonged absences because of the disability, faculty should meet with the student to discuss options regarding completion of the course (i.e., consideration of an incomplete rather than a failure).
Traumatic Brain Injury (Head Injury)

Traumatic Brain Injury (TBI) is defined as an acquired injury caused by an external physical force, resulting in total or partial functional disability or psychosocial impairment, or both, that adversely affects a person's educational performance. The term applies to open and closed head injuries resulting in impairments in one or more areas, such as cognition; language; memory; attention; reasoning; abstract thinking; judgment; problem-solving; sensory, perceptual, motor abilities; psychosocial behavior; physical functions; mental fatigue, information processing, and speech. 

Suggestions for assisting students with traumatic brain injury include: 
· Sensitivity and awareness that students with TBI may experience an enormous sense of loss and/or frustration related to the loss associated with the injury. 
· Since memorization, organization, and attention are generally areas of concern, any assistance in this area is valuable. 

· Strategies appropriate for students with learning disabilities are also appropriate for students with TBI. 

· Referral to ODS for assistance or advocacy.
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